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Introduction to PRIME 
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials 
for the presence of key components of the WIDA Standards Framework. PRIME stands for 
Protocol for Review of Instructional Materials for ELLs. 
 
The PRIME correlation process identifies how the components of the 2012 Amplification of the 
English Language Development Standards, Kindergarten through Grade 12, and the Spanish 
Language Development (SLD) Standards, Kindergarten through Grade 12 are represented in 
instructional materials. These materials may include core and supplemental texts, websites and 
software (e.g., apps, computer programs), and other ancillary materials. PRIME is not an 
evaluative tool that judges the effectiveness of published materials.  
 
Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator 
Certification. This may be renewed annually.  Contact WCEPS for pricing details at 
store@wceps.org or 877-272-5593. 
 

New in This Edition 
PRIME has been expanded to include 

● Correlation to the WIDA Standards Framework 
● Connections to English and Spanish Language Development Standards 
● Relevance for both U.S. domestic and international audiences 

 

Primary Purposes 
● To assist educators in making informed decisions about selecting instructional materials 

for language education programs 
● To inform publishers and correlators on the various components of the WIDA Standards 

Framework and of their applicability to the development of instructional materials 
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Primary Audience 
● Publishers and correlators responsible for ensuring their instructional materials address 

language development as defined by the WIDA English and Spanish Language 
Development Standards  

● District administrators, instructional coaches, and teacher educators responsible for 
selecting instructional materials inclusive of or targeted to language learners 

 
At WIDA, we have a unique perspective on how to conceptualize and use language development 
standards. We welcome the opportunity to work with both publishers and educators. We hope 
that in using this inventory, publishers and educators will gain a keener insight into the facets 
involved in the language development of language learners, both in the U.S. and internationally, 
as they pertain to products.   

Overview of the PRIME Process 
PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, 
including information about the publisher, the materials’ intended purpose, and the intended 
audience. 
 
In Part 2, you answer a series of yes/no questions about the presence of the criteria in the 
materials. You also provide justification to support your “yes” responses. If additional 
explanations for “No” answers are relevant to readers’ understanding of the materials, you may 
also include that in your justification. Part 2 is divided into four steps which correspond to each 
of the four elements being inventoried; see the following table. 
 
PRIME at a Glance 

Standards Framework Elements Included in the PRIME Inventory 

1. Asset-based Philosophy 

A. Representation of Student Assets and Contributions 

2. Academic Language 

A. Discourse Dimension 
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B. Sentence Dimension 

C. Word/Phrase Dimension 

3. Performance Definitions 

A. Representations of Levels of Language Proficiency 

B. Representations of Language Domains 

4. Strands of Model Performance Indicators and the Standards Matrices 

A. Connection to State Content Standards and WIDA Language Development Standards 

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 

C. Supports for Various Levels of Language Proficiency 

D. Accessibility to Grade Level Content 

E. Strands of Model Performance Indicators 
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PRIME Part 1: Provide Information about Materials 
Provide information about each title being correlated. 

Publication Title(s): TEAM, Teaching ELs for Academic Language Mastery 

Publisher:  The Continental Press, Inc. 

Materials/Program to be Reviewed:  TEAM, Teaching ELs for Academic Language Mastery 
@2018 

Tools of Instruction included in this review:  TEAM, Teaching ELs for Academic Language 
Mastery Toolkit; Annotated Teacher’s Edition, Student Books (Grades K-2; Levels AA-B; 
Grades 3-5; Levels C-E; Grades 6-8; Levels F-H), Audio (audio scripts for listening 
passages), Toolkit Picture Dictionary 

Intended Teacher Audiences:   
Educators of Tier 1 ESL students receiving ELD instruction in the mainstream classroom in 
grades kindergarten-8th grade or Educators; Tier II ESL students receiving ELD instruction in a 
push-in or pull-out model of instruction 

Intended Student Audiences:   
Tier I ESL students receiving ELD supported instruction in the mainstream classroom in grades 
kindergarten-8th grade; Tier II ESL students receiving ELD supported instruction in a push-in or 
pull-out model of instruction in a mainstream setting. 

Language domains addressed in material:  Reading, Writing, Listening, and Speaking 

Check which set of standards will be used in this correlation:  

☐ WIDA Spanish Language Development Standards

☐ WIDA English Language Proficiency Standards
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WIDA Language Development Standards addressed: (e.g. Language of Mathematics).   
Standard 1, Social & Instructional Language; Standard 2, Language of Language Arts; Standard 
3, Language of Mathematics; Standard 4, Language of Science; Standard 5, Language of Social 
Studies 

WIDA Language Proficiency Levels included: The materials in the TEAM toolkit differentiate 
using the following English Language Proficiency levels; ‘Beginning, Developing, and 
Expanding/ Bridging.’ 

Most Recently Published Edition or Website:  Continental Press, TEAM Toolkits, Teaching ELs 
for Academic Language Mastery @2018 

In the space below explain the focus or intended use of the materials: 
 TEAM Toolkits, Teaching ELs for Academic Language Mastery is a blended ESL program that 
is designed to support students with academic language and vocabulary development across all 
four language domains; Reading, Writing, Listening and Speaking.  The integrated toolkits 
provide embedded differentiation for students dependent upon their current English Language 
Proficiency level.  Each unit and subsequent lesson is designed for students at the Beginning, 
Developing, and Expanding/ Bridging levels of English language acquisition.  The TEAM 
Toolkits provide additional differentiation with leveled materials at each grade.  Ex. Grades 
Kindergarten through 2nd grade provide levels AA, A, and B.  The 3rd-5th grade materials provide 
levels C, D, and E.  The 6th-8th grade materials provide levels F, G, and H.  The TEAM Toolkits 
are designed for flexible adoption including a resource to be utilized to support language 
development in the mainstream classroom.  The TEAM Toolkit resources can be used to support 
a Tier II push-in or pull-out English language development model of instruction.  The program 
guides students through unique age-appropriate units of study with a specialized focus on 
academic language development across multiple content areas to improve English language 
acquisition for students in grades kindergarten-8th. 
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PRIME Part 2:  Correlate Your Materials  

1. Asset-Based Philosophy                                                        

A. Representation of Student Assets and Contributions 
The WIDA Standards Framework is grounded in an asset-based view of students and the 
resources and experiences they bring to the classroom, which is the basis for WIDA’s Can Do 
Philosophy.   

1) Are the student assets and contributions considered in the 
materials?   

Yes  No 

2) Are the student assets and contributions systematically 
considered throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) The TEAM Toolkits offer consistent considerations for student’s linguistic assets in both the 
Teacher’s Edition suggestions for differentiating instruction and the Student books.  With each 
of the lessons, students identify their individualized student learning goals with I can 
statements. The student-centric learning goals allow students to focus their attention and their 
learning on very specific elements of the overall language-based learning target. The Teacher’s 
Edition provides lesson plans that highlight differentiation through ELP descriptors, tiered 
academic language and a targeted focus on the WIDA language-development standards; The 
language of Academic Language Arts, the language of Academic Mathematics, The language 
of Academic Science, and the Language of Academic Social Studies.  The Teacher’s Edition 
provides lesson plans that highlight methods for engaging students’ interests and background 
knowledge.  In the support materials highlighted below the student learning goals demonstrate 
an asset-based approach for incorporating student backgrounds and experiences. This ensures 
students connect to the new learning with personal experiences, ideas or stories that will help 
integrate the targeted learning. (See below: 4th grade, Level D, Unit 1; Our History, Lesson 1; 
Finding Facts about Your Family) 
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2) The learning materials offered in the TEAM Toolkits offer regular integrated opportunities for 
students to engage with core content through personal experiences and connections.  The 
student thematic reading, listening comprehension components, and discussion ensure students 
make personal connections with the reading passages and new vocabulary.  In the 4th grade 
lesson highlighted below, the unit of study encourages students to explore their own history.  In 
each of the lessons as integrated throughout the TEAM Toolkits students are encouraged to 
explore new content connections through the lens of their own experiences.  Extension 
instructional strategies encourage students to explore language through a variety of 
personalized experiences including; individualized language walls and individualized language 
notebooks.  (See below: 4th grade, Level D, Unit 1; Our History, Lesson 1; Finding Facts about 
Your Family) 
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2. Academic Language  
WIDA believes that developing language entails much more than learning words. WIDA organizes 
academic language into three dimensions:  discourse, sentence, and word/phrase dimensions situated in 
sociocultural contexts. Instructional material developers are encouraged to think of how the design of 
the materials can reflect academic language as multi-dimensional.   

A. Discourse Dimension (e.g., amount, structure, density, organization, cohesion, variety 
of speech/written text) 

 

1) Do the materials address language features at the discourse 
dimension in a consistent manner for all identified 
proficiency levels?  

Yes  No 

 

2) Are the language features at the discourse dimension 
addressed systematically throughout the materials? 

Yes  No 
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Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) The TEAM Toolkits provide differentiation within each unit of study and each lesson 
addressing language level proficiency with guidance for educators at the beginning, developing 
and expanding/bridging level.  Each lesson guides educator to ways in which to provide access 
to students at their individualized language development levels.  The Teacher’s Edition calls 
attention to the tiered academic language required for the content learning and expectations of 
the Let’s Read passages.  The Teacher’s Edition provides scaffolding to support student’s 
individualized student learning goals and progress with meeting these targets with supported 
discussions and check for understanding activities. In the lesson guide example provided below 
students are exposed to the tiered academic language expectations. See below: Grade 7: 
Teacher’s Edition, Tiered Academic Language guidelines and Language Differentiation 
scaffolds) 

 

The Writing features provided for student’s in the TEAM Toolkit provides differentiation 
dependent upon student English language proficiency levels.  Students are provided graphic 
organizational tools to help organize their ideas and incorporating the unit of study targeted 
academic language.  The students are provided prompted sentence frames to support students 
generating concepts that are incorporated in to classroom discussions.  The Teacher’s Guide 
provides methods for adjusting student work for the students as aligned to their English language 
proficiency levels. Teachers are provided ideas about how scaffold questions to best align to 
student’s linguistic needs by providing prompts, sentence frames and possible answers the students 
might use as they acquire the targeted unit of study, academic language.  (See below Grade 7, 
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Level G, Guided Reading:  The Future of Earth’s Forests and Show What You Know Graphic 
Organizational Tool) 

     

 

2) The language features at the discourse dimension are addressed effectively throughout the 
TEAM Toolkits.  Each student’s experience with the student support materials is organized for 
students to participate at a variety of English language proficiency levels. The individualized 
learning goals focus student attention to the unit of study and lessons learning and language 
targets. Each lesson is guided by a specific language function which encourages academic 
language acquisition with tiered vocabulary.  Each TEAM Toolkit grade contains its own 
series of units and corresponding lessons in which students are expected to engage with the 
content through extended discourse opportunities through writing, classroom discussions, 
listening to corresponding text or information.  The TEAM Toolkit provides additional 
sentence dimension scaffolded support for students within the Grade level student book 
resources (Ex. Grade 7 students could be working in levels F, G, or H student books 
accordingly.)   

(See below Grade 7, Level G, Discussion and Write About It; Persuasive Email on Conservation and 
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Graphic Organizational Tool, Writing Planning Template) 

       

 

 
 

 

B. Sentence Dimension (e.g., types, variety of grammatical structures, formulaic and 
idiomatic expressions; conventions) 

 

1) Do the materials address language features at the sentence 
dimension for all of the identified proficiency levels?  

Yes  No 

 

2) Are the language features at the sentence dimension 
appropriate for the identified proficiency levels? 

Yes  No 

 

3) Are the language features at the sentence dimension 
addressed systematically throughout the materials? 

Yes  No 

 

Justification: Provide examples from materials as evidence to support each “yes” response for 
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this section. Provide descriptions, not just page numbers. 

1)  The TEAM Toolkit address language features at the sentence dimension for the identified 
language proficiency levels; beginning, developing, and expanding/bridging.  The Teacher’s 
Edition and Student Books for each grade level are sequenced around units of study with 
supporting lessons.  In each lesson students work with all four language domains; Listening, 
Reading, Writing and Speaking.  Each lesson includes a high-interest reading passage that supports 
exploration of content focused academic language and vocabulary.  With each lesson students are 
encouraged to set their learning and language goals as aligned to the lesson’s identified objectives.  
In each student task, students respond to beginning to expanding/bridging level items by 
identifying answers (Listening Comprehension or Reading) or producing sentences (Speaking-
Classroom Discussions and Writing) 

2)  Language features at the sentence dimension are addressed systematically in each TEAM Toolkit at 
both Grade and language ability levels.  The language levels respond to Teacher’s Edition with the 
Check for Understanding and Turn and Talk sections.  For Example, the Grade 7, Level G students are 
provided sentence starters in the area of academic language development in Science incorporating 
targeted academic tiered vocabulary. (See below: 7th grade, Level G, Unit 1; Disappearing Forests; 
Listen and Discuss) 

    

 

3) The TEAM Toolkit address language features at the sentence dimension for the identified language 
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proficiency levels beginning, developing, and expanding/bridging throughout each Grade and unit 
level of study.  The Teacher’s Edition and Student Books for each grade level are sequenced 
around units of study with supporting lessons.  In each lesson students work with all four language 
domains; Listening, Reading, Writing and Speaking within the sentence dimension.  The TEAM 
Toolkit provides additional sentence dimension scaffolded support for students within the Grade 
level student book resources (Ex. Grade 4 students could be working in levels C, D, or E student 
books accordingly.) 

 

 

C. Word/Phrase Dimension (multiple meanings of words, general, specific, and technical 
language1) 

1) Do the materials address language features at the 
word/phrase dimension in a consistent manner for all 
identified proficiency levels? 

Yes  No 

2) Are words, expressions, and phrases represented in context?   Yes  No 

3) Is the general, specific, and technical language appropriate 
for the targeted proficiency levels? 

Yes  No 

 

4) Is the general, specific, and technical2 language 
systematically presented throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) Language features at the word/phrase dimension are addressed in the TEAM Toolkit materials 
for all of the identified language proficiency levels.  Each unit of study and support lesson 
identifies tiered academic vocabulary at a tier 1, tier 2, and tier 3 as aligned to the level of 

                                                             
1 
2 
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complexity.  Academic tiered vocabulary is addressed to provide students both context and 
cross-curricular contexts. Additionally, within each unit of study the TEAM Toolkit has 
embedded grammar and English convention word work strategies including; identifying root 
words, defining words based on the root word, identifying and demonstrating word 
relationships. See below the academic vocabulary development activity; Grade 7, Level G, 
Unit 1, Disappearing Forests, Academic Language of Lesson and Learning about Language) 

      

2) Academic tiered vocabulary is addressed to provide students both context and cross-curricular 
contexts. At the start of each unit of study and lesson students are introduced to targeted 
academic language and specific content vocabulary in the Before We Read sections.  See below 
examples of targeted tiered academic vocabulary front-loaded into the context of classroom 
discussion to build student engagement, interest and background understandings. (Grade 7, 
Level G, Unit 1, Disappearing Forests, Before we Read) 

      

3) The general, specific, and technical words are appropriate for the identified and targeted proficiency 
levels.  The language proficiency levels defined in the TEAM Toolkits for differentiation are; 
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beginning, developing, and expanding/bridging.  Tiered academic language is addressed within a 
unit of study providing students multiple exposures and opportunities to learn the vocabulary in a 
variety of contexts. Additionally, the TEAM Toolkit provides students with supplementary picture 
dictionary resources.  Each of the grade and leveled student books provide visual supports and 
graphic organizational tools for students to complete word work activities.  

4)Language features at the word/phrase dimension are addressed systematically throughout the TEAM 
Toolkit.  The toolkits provide grade level differentiation and leveling to specifically address the unique 
language development levels in a classroom.  In each unit of study students focus on word work, 
grammar and English conventions. Example provided below; (Grade 7, Level G, Unit 1, Disappearing 
Forests, Learning about Language) 

 

  

 

3. Performance Definitions  
The WIDA Performance Definitions define the WIDA levels of language proficiency in terms of 
the three dimensions of academic language described above (discourse, sentence, 
word/phrase) and across six levels of language development. 

A. Representation of Levels of Language Proficiency 
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1) Do the materials differentiate between the language 
proficiency levels?  

Yes  No 

2) Is differentiation of language proficiency developmentally 
and linguistically appropriate for the designated language 
levels?   

Yes  No 

3) Is differentiation of language systematically addressed 
throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.  

1) The materials differentiate between language proficiency levels as defined by TEAM Toolkits as 
Beginning, Developing, and Expanding/Bridging. Each ELP descriptor is grade level specific and 
provides a framework by which educators can differentiate supports for their students across each 
language domain and each content area.  

2) The differentiation of language proficiency is developmentally and linguistically appropriate for the 
designed proficiency levels within the TEAM Toolkits.  See examples of how the materials show 
the correlation of student linguistic based outcomes as aligned to English language proficiency 
level.  Additionally, each grade provides additional scaffolded language support with the leveling. 
Ex. Grades Kindergarten through 2nd grade provide levels AA, A, and B.  The 3rd-5th grade 
materials provide levels C, D, and E.  The 6th-8th grade materials provide levels F, G, and H.    

3) The differentiation of language is systematically addressed throughout the materials.  The materials 
are as defined by TEAM Toolkits as Beginning, Developing, and Expanding/Bridging. Each ELP 
descriptor is grade level specific and provides a framework by which educators can differentiate 
supports for their students across each language domain and each content area.  

 (ELP Descriptors provided in Teacher’s Edition for Each Grade Level) 
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B. Representation of Language Domains 
WIDA defines language through expressive (speaking and writing) and receptive (reading and 
listening) domains situated in various sociocultural contexts. 

1) Are the language domains (listening, speaking, reading, and 
writing) targeted in the materials?  

Yes  No 

2) Are the targeted language domains presented within the 
context of language proficiency levels? 

Yes  No 

3) Are the targeted language domains systematically integrated 
throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) TEAM Toolkits provide explicit practice at all grade levels in all four language domains; Reading, 
Writing, Speaking and Listening. 

2) Each unit of study provides student differentiation within the grade level student book and the 
English language proficiency level.The TEAM Toolkit materials differentiate student expectations 
dependent upon English Language proficiency level.  The TEAM Toolkit materials provides a 
target content and language domain objective for each lesson and overall unit of study. 

3) The targeted domains are systematically integrated throughout the material so that each grade level 
is provided thematic units of study that has embedded practice with Listening comprehension, 
Reading, Speaking and Writing.  

Representation of Language Domains in TEAM Toolkits;  

The unit and lesson topics of TEAM correspond to curriculum content at grade level.  The Unit lessons 
do not have to be completed consecutively.  Each lesson includes the following language domain 
components; Let’s Read, Listen and Discuss, Learning and Language, and Write About It. TEAM 
toolkits provide the following language domain instructional extensions; language wall work, 
language notebooks, sentence frame and sentence starters, strategies for identifying signal word. 

Examples from Teacher’s Edition highlighting lesson language domain sequence;  
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4. The Strands of Model Performance Indicators and the 
Standards Matrices  
The Strands of Model Performance Indicators (MPIs) provide sample representations of how 
language is processed or produced within particular disciplines and learning contexts.  WIDA 
has five language development standards representing language in the following areas: Social 
and Instructional Language, The Language of Language Arts, The Language of Mathematics, The 
Language of Science, The Language of Social Studies as well as complementary strands including 
The Language of Music and Performing Arts, The Language of Humanities, The Language of 
Visual Arts.   

The Standards Matrices are organized by standard, grade level, and domain (Listening, 
Speaking, Reading, and Writing).  The standards matrices make an explicit connection to state 
academic content standards and include an example for language use.  Each MPI includes a 
uniform cognitive function (adopted from Bloom’s taxonomy) which represents how educators 
can maintain the cognitive demand of an activity while differentiating for language.  Each MPI 
provides examples of what students can reasonably be expected to do with language using 
various supports.   

A. Connection to State Content Standards and WIDA Language Development Standards  
 

1) Do the materials connect the language development 
standards to the state academic content standards?  

Yes  No 

2) Are the academic content standards systematically 
represented throughout the materials? 

Yes  No 

3) Are social and instructional language and one or more of the 
remaining WIDA Standards present in the materials?  

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
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this section. Provide descriptions, not just page numbers. 

1)  The materials explicitly connect the language development standards; The Language of Academic 
Language Arts, the Language of Academic Mathematics, the Language of Academic Science, the 
language of Academic Social Science to CCSS English Language Arts core content areas standards 
in the Teacher’s Edition for Kindergarten-8th grades.  In each TEAM unit of study and lesson 
objectives are provided with explicit connections to Content areas standards and ELA standards in 
the areas of Reading, Speaking and Listening and Writing.  

2)  The academic content standards are systematically represented throughout the materials in 
Kindergarten- 8th grade.  All four language domains are reflected in each thematic unit of study and 
within each lesson. Each lesson highlights specific objects, the Language Arts genre of the reading 
passage, with explicit connections to Content areas standards and ELA standards. 

3) The following WIDA Standards are present in the TEAM Toolkit materials; Standard 1, Social 
Instructional Language, Standard 2, The Language of Language Arts, Standard 3, The Language of 
Mathematics, Standard 4, The Language of Science, and Standard 5, The Language of Social 
Studies. The TEAM Toolkits provide students exposure to grade-level specific content area 
language with each thematic unit of study and lesson.  Each of the extension activities highlighted 
in the Teacher’s edition provides opportunities for educators to continue to scaffold social 
instructional language within the unit of study. 

Examples from Teacher Edition highlighting cross curricular connections; (Grade 4, Teacher’s 
Edition) 



 
 

23 | Page 
 
 

     

 

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 
 

1) Do materials present an opportunity for language 
learners to engage in various cognitive functions (higher 
order thinking skills from Bloom’s taxonomy) regardless 
of their language level? 

Yes  No 
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2) Are opportunities for engaging in higher order thinking 
systematically addressed in the materials? 

Yes  No 

  

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) The materials present an opportunity for language learners to engage in various cognitive functions 
regardless of their language proficiency levels.  TEAM Toolkits are designed specifically with 
embedded scaffolding for English Language Proficiency levels; beginning, developing and 
expanding/bridging.  Throughout each integrated unit of study, students are exposed to various Depth 
of Knowledge questions within the following lesson elements; Check for Understanding. Turn and 
Talk, Listen and Discuss. 

2) The opportunities for engaging in higher order thinking are systematically addressed in the materials.  
The differentiation tools mentioned in the previous question are available throughout all the materials 
in the TEAM Toolkit grade level content.  In the Teacher’s Edition, there are English Language 
proficiency supports levels; beginning, developing and expanding/bridging.  Embedded in each unit 
of study, students are exposed to academic language and vocabulary at Tier 1, II, and III. The 
thematic units of study provide students exposure to concepts through the following sequence of 
elements; before we read, let’s read with embedded checking for understanding, what do you read, 
listen and discuss, learning about language and write about it. 

Examples:  

 (Grade 5,  Teacher’s Edition) 
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C. Supports for Various Levels of Language Proficiency 
 

1) Do the materials provide scaffolding supports for students to 
advance within a proficiency level? 

Yes  No 

2) Do the materials provide scaffolding supports for students to 
progress from one proficiency level to the next? 

Yes  No 

3) Are scaffolding supports presented systematically 
throughout the materials?   

Yes  No 
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Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) The materials provide scaffolding supports for students to advance within a proficiency level.  The
materials are designed specifically for to support students at English Language proficiency 
supports levels; beginning, developing and expanding/bridging.  TEAM toolkits scaffolded 
supports included front-loaded academic language and vocabulary instruction, visuals, figures, 
maps, diagrams, accessible and high interest text, oral language supports with the toolkit Audio  
for oral language development tasks.

Grade 7, Level G, Unit 1- Listen and Discuss 

2) The materials provide scaffolding supports for students to progress from one English language
proficiency level to the next.  The instructional support materials are designed to move students at 
English Language proficiency supports levels; beginning, developing and expanding/bridging. 
TEAM toolkits scaffolded supports included front-loaded academic language and vocabulary 
instruction, visuals, figures, maps, diagrams, accessible and high interest text, oral language 
supports with the toolkit Audio for oral language development tasks.  The TEAM integrated 
thematic units provide students to use language within various contexts and across core content
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areas; the Academic Language of Mathematics, Science and Social Studies.  

3) The scaffolding supports are presented systematically throughout the TEAM Toolkit materials. The 
introduction to each thematic unit of study incorporates academic language and vocabulary.  The 
before reading activities scaffold students initial understandings and background knowledge with 
assistance through both visual supports and direct instruction.  Each subsequent lesson in the unit 
of study has scaffolds to support academic English language development.  The TEAM Toolkit 
extension activities provide supports and ideas for additional ways in which the teacher can support 
student learning around a centralized core content area theme.  Throughout the TEAM Toolkit 
student book resources, students are provided both visual and graphic supports with practice 
activities to support continued learning. 

Grade 7, Level G, Scope and Sequence to highlight thematic units of study with embedded 
lessons to develop student academic language and vocabulary around a centralized concept.  
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D. Accessibility to Grade Level Content 

1) Is linguistically and developmentally appropriate grade-level 
content present in the materials? 

Yes  No 

2) Is grade-level content accessible for the targeted levels of 
language proficiency? 

Yes  No 

3) Is the grade-level content systematically presented 
throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) The TEAM Toolkit content is developmentally and linguistically appropriate for the 
designed grade levels; Kindergarten-8th grade.  Each grade-level provides aligned content 
to both the WIDA ELD Standards and the CCSS ELA core grade-level standards. Each 
grade level unit and subsequent lessons provides a centralized thematic unit as highlighted 
with the scope and sequence documents below with exposure to social and instructional 
language, the language Academic Language Arts, the Language of Academic 
Mathematics, the Language of Academic Science, and the Language of Social Studies.  
Each unit of study and lesson has activities that highlight all four language domains with 
scaffolded English Language Proficiency supports in the teacher’s edition and student 
book.  

 

2) The grade-level content in the TEAM Toolkits is accessible for overlapping language 
proficiency English Language Proficiency levels; beginning, developing, 
expanding/bridging. The scope and sequence documents highlighted below are reflective 
of several grade level TEAM Toolkits.  In each thematic unit student lessons include all 4 
language domains with exposure to content concepts in the language Academic Language 
Arts, the Language of Academic Mathematics, the Language of Academic Science, and the 
Language of Social Studies.   
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3) The grade-level content in the TEAM Toolkits is presented systematically through the 
grade-level scope and sequence beginning with a thematic unit of study and subsequent 
grade-appropriate lessons.  Each unit addresses all 4 language domains with exposure to 
content concepts in the language Academic Language Arts, the Language of Academic 
Mathematics, the Language of Academic Science, and the Language of Social Studies.   

 

Grade 2, Level B, Scope and Scope and Sequence to highlight thematic units of study with 
embedded lessons to develop student academic language and vocabulary around a centralized 
concept 

 

 

 

 

Grade 4, Level D, Scope and Scope and Sequence to highlight thematic units of study with 
embedded lessons to develop student academic language and vocabulary around a centralized 
concept 
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.  

Grade 5, Level E, Scope and Sequence to highlight thematic units of study with embedded lessons 
to develop student academic language and vocabulary around a centralized concept 
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Grade 7, Level G, Scope and Sequence to highlight thematic units of study with embedded 
lessons to develop student academic language and vocabulary around a centralized concept.  

 

E. Strands of Model Performance Indicators   

1) Do materials include a range of language functions? Yes  No 

2) Are the language functions incorporated into a 
communicative goal or activity? 

Yes  No 

3) Do the language functions support the progression of Yes  No 
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language development? 
Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1)  The TEAM Toolkits thematic grade-level units and subsequent lessons include a range of language 
functions.  Each unit of study integrates all 4 language domains; Listening, Reading, Writing, and 
Speaking. With each of the lessons, students identify their individualized student learning goals with I 
can statements. The student-centric learning goals allow students to focus their attention and their 
learning on very specific elements of the overall language-based learning target. The Teacher’s 
Edition provides lesson plans that highlight differentiation through ELP descriptors, tiered academic 
language and a targeted focus on the WIDA language-development standards; The language of 
Academic Language Arts, the language of Academic Mathematics, The language of Academic 
Science, and the Language of Academic Social Studies. Ex. of language functions throughout TEAM 
grade-level Toolkits include; retell, explain, describe, identify, classify, order by event etc. 

2)  The language function activities are embedded throughout the TEAM Toolkit unit of study and 
subsequent lessons.  Each unit of study integrates all 4 language domains; Listening, Reading, 
Writing, and Speaking. Oracy based tasks include; listen and discuss, turn and talk, and check for 
understanding. In the student books all language domains are paired for Ex. if a student is expected to 
listen to an interview then this activity would be followed by a discussion or mock interview.  

3) The language functions support the progression of language development in that the TEAM Toolkits 
units of thematic study and subsequent lessons provide embedded scaffolds to support students at a 
variety of English language proficiency levels.  Students can progress through the TEAM Toolkit 
materials at different levels as aligned to their individual needs.  

Examples provided from TEAM Toolkits 

ELP Descriptors; 
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TEAM Toolkit Language Functions Addressed in Each Thematic Unit and Subsequent 
Lesson 

Grade 4, Level D; Identified Language Objectives; Use descriptive language to tell… Use 
language to ask and answer questions to contribute to conversations about ancestry. 
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Grade 4, Level D; Identified Language Objectives; Listen and Understand a poem. Use 
language to ask and answer questions to contribute to conversations about poetry reading. 

 




